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SUMMARY: The Pear Group Connection (PGC) is a primary prevention
program that enlists the power of peer influence to help teenagers cope with the
universal, everyday problems and pressures of becoming adults. It addresses
important trangitions in young peopl€ s lives by building into schools an important
st of rituas and practices that reinforce hedthy vauesin students and encourage
criticd thinking.

PGC offers a variety of large and smal group experiences that creste a specia
bond among peers. This kind of team-building is the essentiad foundetion of a
strong, diverse, and democratic society.

Those of us who work with adolescents are acutely aware of young peopl€' s urgent need to be
accepted by their peers and to be members of a group that both supports and reinforces their persond
identity a atime of life when physica and emationd changes can affect Hf-esteem. When rapid and
fundamenta change is dso occurring in society at large, the persona stresses of moving from childhood
to adulthood are compounded. In addition to the common anxieties and fears that adolescents
experience, subgtantiad numbers of teenagers are affected by the more devastating consequences of
dropping out of school, teenage pregnancy, sexudly transmitted disease, drug addition, homicide, and
suicide (Feldman & Elliott, 1990).

It is far more difficult for teens to draw strength from the family and community when both are
being defined in new ways. In such turbulent times, the parentd and commund stability that traditiondly
support a child's development can no longer be taken for granted; in too many cases, they smply do
not exis. In suburbs and inner cities, even in our idedized rurd and smdl-town America, children are
beset by pressures. Isit any wonder, then, that the adolescent’s need to be part of a group of peersis
more urgent than ever?

The adolescent’s need to be accepted and recognized by peers can affect fedings of security,
perceptions of importance, and independent decision-making (Silber, 1961). The trangtion from eighth
grade into a new and often impersona high school can be a particularly vulneradle time for young
people. Unless entering high school students have the good fortune to participate on an athletic team or
belong to asinging or theater ensemble, they are unlikely to experience an initid sense of connectedness
to their peers or to the school asawhole,



It is the responghility of those of us who work in schools to insure that dl children experience
the value of being on a team and of making worthy contributions to others. It behooves us as adults to
channd peer influence in pogtive ways and to utilize the powerful effects that young people can have on
one another by encouraging activities in school that promote student leadership, team building, and
community service.

These are precisely the gods of the Princeton Center for Leadership Training, a private not-for-
profit organization that designs and conducts leadership training programs in schools and other
educationa inditutions. Its mission is to improve the opportunities for young people to succeed in
school and in life by helping them develop their leadership skills and by training teams of educators,
parents, and interested community adults to work collaboratively to create a positive and supportive
education environment.

The misson of the organization sems from a number of fundamenta beliefs and principles:

= Leadership is the ability to work effectively in a group, to make a positive contribution
to the group process and to stimulate and motivate others to function as a team, as well
as to achieve common objectives and solve common problems.

= |tisessentid to establish and cultivate leadership skills in young people so that they can
meature as leaders for the future.

= Collaboration among Smilar and diverse groups is essentid for any organization or
educationd inditution to create podtive, lasting change and a supportive learning
environmen.

= Theincluson of leadership sKills in the process of changing and advancing education
sysemswill result in improved education communities and better prepared sudents.

BACKGROUND

Mentad hedth specidists for decades have agreed that the happiness and adjustment of young
people depends sgnificantly on the development of peer group reationships (Mechem, 1943). The
American high school has been the primary setting in which adolescent peer groups operate, but
systematic use of peer groups to influence adolescent development is a relatively recent phenomenon.
Teachers and counsdors have traditionally been recognized as role modes for children, but the role of
students as peer helpers and facilitators has been overlooked (Hamburg & Varenhorst, 1972).

Educators done cannot face the challenge of helping adolescents cope with today’ s problems.
Research shows that the most successful prevention models in schools utilize older peersto influence or
help their younger peers, serving as tutors, mentors, and peer leaders (Dryfoos, 1990).

Problems such as schoal violence, drug abuse, and racism are concerns that adults must share
with today’s teenagers. By sharing roles of authority and leadership with young adults, we can create a
more caring and safe school community in which al of us can live and learn together effectively.



When congdering peer leadership programs, it is first important to examine the concept of
“leadership training.” What condtitutes leadership? Can you train people to be leaders? Leaders, it is
often sad, are born, not made. While there is no denying the fact that some people seem to have an
innate talent for leadership, it is dso true that talent can be developed — and that |eader ship skills can
be learned by those who might never imagine themselves playing such a prominent role in the world.

Leaders come from every ethnic, culturd, rdigious, and socio-economic background. They are
mde and femae, old and young and every age in between. The key to their leadership is not to be
found in some ascriptive norm, as the sociologigts cdl those traits we are born with, but rather in
descriptive or acquired traits, in this case, the ability to ingpire and motivate others to dedicate time and
energy towards the achievement of goas (Gardner, 1990).

Obvioudy, there are as many styles of leadership as there are leaders. One well-known model
is the authoritarian leader who defines god's and makes decisions, telling people what to do without first
consulting them about their needs and expectations. At the other end of the continuum isthe personin a
responsi ble position who does not want to dictate but has difficulty accomplishing gods, in part because
gods are not clearly defined and the leader has not paid attention to the process required to achieve
them, and in part because he or she does not know how to work cooperatively with othersin groups.

Nether of these leadership models is effective, epecidly in the context of an effort to change
education in Americac the fird is too authoritarian, the second is too diffuse and untutored in the
fundamentals of communications and group dynamics. Neither takes advantage of the process or
opportunities of shared decison-making. The Princeton Center’s training programs give leaders the
skills they need not merdly to avoid both extremes, but to become inspirers, mobilizers, and
practitioners of pogtive change. The god isto create a caring learning environment, where students and
educators aike work cooperatively. It is a program that uses John Dewey's learning-by-doing
gpproach to develop a commitment to learning that will last alifetime. Only thet kind of commitment will
prepare students to sicceed in a world where every kind of change — socid, economic, palitica,
technologica, and scientific — israpid and far-reaching.

PEER LEADERSHIP TRAINING

All of the Princeton Center’s leadership training programs — whether for educators, parents, or
students — focus on communications and group dynamics, the fundamenta skills required by those who
wish to succeed in today’s world. The peer Group Connection (PGC) is a peer leadership training
program that trains educators to work with high school seniors who in turn serve as role modds and
mentors to groups of incoming students. Teams of educators participate in leadership training
conferences conducted by the Princeton Center, and these teachers pass dong the new skills they have
acquired to student peer leaders in a year-long for-credit course that is an integra part of the school
curriculum.

The Peer Group Connection places students in a key role within their schools, one where they
share respongbility for the welfare of their younger peers and can use their powerful influence as role



models to contribute to a climate of mutua respect and support. This important respongbility requiresa
serious commitment of time and study: participants must learn the skills of co-leader facilitation and
effective group management, practice shared decison-making and learn the tools of individud and
group assessment.

GOALSAND OBJECTIVESOF THE PROGRAM

The Princeton Center has developed a leadership training program that emphasizes three
important goas

1. To build caring, safe, and effective learning communities where ethnic, racid, and
culturad differences are respected;

2. To motivate students to stay in school, improve their academic performance, and
develop alifdong commitment to learning; and

3. To develop leadership skills among educators and students so that they can work
cooperaively for postive change in their school communities.

PGC succeeds in schools where teachers are willing to become learners and where they
encourage a process whereby students become teachers of themsalves and of others. PGC succeeds
when educators and students are willing to pass dong their skillsin communications and group dynamics
to ever-broader segments of the school community, not feding threstened by competition from those
who aso acquire high-leve sKills, but instead celebrating the accomplishments of others which benefit
everyone who participates in the group process. More specificdly, the Peer Group Connection
program has four objectives towards which measurable progressis made:

1. Increasing participants competence as members and/or leaders of groups. A
fundamentd assumption is that leaders play a variety of roles during the course of a
group's exigence: facilitator, summarizer, clarifier, to name but afew. Moreover,
every member of any group assumes one or more of these roles, permanently or
intermittently, and therefore each participant functions as a co-leader of the group.
The Princeton Center’s training teaches educators and students how to observe
their own behavior and that of others, how to identify the roles members take on in
groups, and how to become more aware of the effects of that behavior on the
group. Communication skills are very much a part of this process. Participants
learn how to ask thoughtful questions that prompt critical thinking and how to listen
actively to what other members of the group are saying.

2. Increasing participants confidence in their ability to act as leaders. Competence
without confidence is inadequate to the task of bringing about change. The
Princeton Center’s training provides a supportive environment in which each group
member can risk trying new leadership roles while receiving the kind of feedback
that promotes persond growth. In this context, shy young people, for example, can
become negotiators instead of non-partici-pating observers, and domineering
people can practice being supporters.



3. Increasing participants sense of connectedness to other members of the group.
Confidence develops when each member of a group enjoys a feding of belonging,
when each is assured that his or her contribution towards achieving the group’s
objectives is vadued. Again, the training provided by the Princeton Center is
experientid. Educators and students spend time practicing the arts of sharing roles
and respongbilities and of giving and getting support.

4. Increasing partticipants understanding of group dynamics, that is, how groups
come together and what happens during the five-stage group cycle of development
(Stanford, 1977). An understanding of group stages is key to the design and
implementation of the Peer Group Connection program. The Princeton Center’s
leadership training not only teaches educators and students what can be done to
move a group from one stage to another as it progresses towards success; it aso
dlows enough time for them to practice the skills required to communicate
effectively with others and to participate in groups a al stages of their existence.

PROGRAM DESCRIPTION

Given the breadth and depth of the problemsthat are said to plague our schools, especialy high
schooals, it is no wonder that educators and thelr critics occasondly fdl prey to programs that promise
quick and total remedies. The Peer Group Connection makes no such clams. Nor doesit assume that
there is nothing right about our schools. On the contrary, it recognizes that much that is happening is
good, that educators and their sudents are struggling to cope with virtually unprecedented problemsin
families and society, and that we can build on our successes while learning from our failures. Using this
knowledge can help us determine what must change and how to accomplish that change.

Training in communications and group dynamics takes time, too, because PGC seeks to create
certain kinds of leaders who commit themsalves to their own growth as well as that of others. It is
important to explore together those new styles of leadership which will be effective for a very diverse
world. (Theobald, 1986)

That kind of leadership style comes naturaly to only afew; the rest of us can learn how to do it
however.

The establishment of PGC begins with an in-service day during which adminigrators, faculty,
and staff are introduced to the program and to its philosophy. The PGC program works best when a
team of three faculty work with and train a class of 12-14 senior peer leeders who, in turn, run smal-
group activities each week that reach approximately 100 incoming students. To reach larger numbers of
students, two additiona faculty can be added for every peer leadership class of 14 seniors who work
with another 100 firg year sudents.

TEACHER SELECTION AND TRAINING



A team of three faculty, a PGC coordinator and two advisors, are selected by their high school
principa to un the program. Faculty teams should represent the diversity of their school’s student
population, have a good rapport with their sudents, and be open, flexible, and well-organized. These
newly-selected PGC teams join teachers and counselors from other urban and suburban, public and
private schools for an intensve four-day training conference conducted by Princeton Center saff. This
exhilarating and demanding program begins at 8:30 am. and ends a 10:00 p.m. each day and includes
time to experience PGC ativities firsthand and to discuss, practice, and reflect on persona learning and
group observations.

The four-day conference is followed by two al-day training workshops and two on-gte vists
by Princeton Center staff who observe the PGC program in operation, help team members evduate its
effectiveness, and suggest ways to improve it. The entire process includes another four-day conference
and two one-day follow-up workshops during the second year of training, when more advanced skillsin
communications and group dynamics are taught and practiced by PGC coordinators and advisors.

Training conferences include sessons on the Peer Group Connection program itself, so that the
members of each school’s faculty team become thoroughly familiar with its purposes, learn the logistics
of establishing the program in their schoal, practice usng the activities described in the Peer Group
Handbook (Powell, 1988), and develop the competence and confidence to adapt and augment those
activities as gppropriate to their own students needs. The PGC faculty team aso learns how to work
together to supervise not only the peer leaders, but aso the large number of incoming students who
participate in the program. The team of faculty will learn how to become role models for their sudents,
demondtrating by their own behavior the skills and responshilities of co-leadership and the kind of
commitment to cooperative, lifedong learning thet is essentia in a rapidly-changing world. Because they
are themselves a leadership team with complementary strengths, they are comfortable with the idea of
taking on different leadership roles, and with alowing students to be leaders, too. It is strongly
recommended that no single teacher run the program. Instead, teachers who work as a team serve as
role modds for a program that is built around the insight that peer groups are effective teaching and
learning resources for today’ s adolescents.

STUDENT LEADER TRAINING

During the two-year training period, the school’s PGC faculty team works directly with peer
leaders, who have been carefully selected to represent the diverse groups within the student population.
Students interested in participating in the program must gpply in the spring of their junior year in high
schoal; invariably, there are many more gpplicants than places. As part of the application process,
students answer essay questions about how they could contribute to the program and what they expect
to gain from the experience. In addition, applicants participate in group problem-solving interviews
where they are asked to discuss hypothetica peer-related problems and to demongtrate solutions in
skits where they assume appropriate roles.

Those students who are selected should, as a group, include an equal number of young men and
women who participate in a variety of extracurricular activities and who come from ethnicdly and



recidly diverse backgrounds. Sdected students should dso have demondrated that they are
responsible and caring individuas who can serve as pogtive role modes for their peers. It isimportant
that this group include students who have clearly demongtrated their capability as leaders but who have
never been in leadership postions within the school. In this way, many more students will have
opportunities to experience leadership than was previoudy possible before PGC.

The student peer leaders make a commitment to attend training classes five days each week in
an eective, year-long for-credit course that begins with a three-day retreat held a the end of summer.
During this retredt, their training emphasizes creting an amosphere of support and trust, essentid to
group cohesveness. Through a series of carefully-designed games and exercises, the peer leaders
become acquainted with each other and learn how to cooperate in agroup. They examine and express
their ideas on a variety of topics related to PGC, learning how to become active listeners and to give
congructive feedback to others in the group. They learn how to develop their own behaviord
objectives and how to measure the attainment of these goa's through individua and group anaysis.

An important aspect of the training includes an introduction to the concept of group stages and
then frequent opportunity to experience these stages firsthand. The five stages of groups (Bion, 1961)
indude:

Stage 1: Forming

Group members define the purpose for which they have come together, while paying attention to getting
to know each other, assessng their own and others strengths and limitations, and establishing what they
have in common.

Stage 2: Norming

During this stage, the group establishes the ground rules for their work. These mutually agreed upon
guiddines include credting group rituds and hedthy practices that promote devdopment of sdf-
discipline and the sense of belonging to ateam engaged in aworthy enterprise.

Stage 3: Storming

A criticd sage in the group cyde is the inevitable moment when differing visons of the nature of the
problem and the preferred solutions give rise to sdemate, conflict, and a sense of chaos or futility. At
this point, groups are most in danger of failing because unheathy practices such as scapegoating, denid,
or polarization can impede progress toward achieving the gods defined in Sage 1, and can undo the
group cohesion developed in Stage 2. The Princeton Center’s training will help people to recognize
“giorming,” to stop and andyze the particular form it is taking, and to engage in a process that helps the
group move on to the next stage in the group cycle.

Stage 4: Performing



During this stage, each group member develops a persona stake in the achievement of the group’s
objectives. Each understands his or her responsibilities as a co-leader and recognizes the value of every
member’s contribution. Consensus (not necessarily unanimity) is achieved, and the end of the group’s
exigenceisin gght. Its gods— short-term and/or long-term — are accomplished.

Stage 5: Mourning/Morning

Every group ends, sometimes in the sense thet its task is finished and its members disperse, sometimes
because a new group forms with new members and different objectives. In either case, however, the
group must prepare for the time when the close relationships members have established with each other
will be changed. During this stage, group members should spend time on assessment of the project and
their contributions to it, on focused reflection, and on preparation for new beginnings as members of
different groups.

This theoretical knowledge of group stages helps leaders to anticipate the concerns that
members may have a different stages of development, the breakdowns in group coheson and
productivity that are likely to occur, and the needed roles and interventions that are required for leaders
to be effective in groups.

Finaly, peer leaders organize themsdves into teams comprised of two people who have not
been close friends prior to ther participation in PGC and learn how to work cooperdtively, sharing
responghilities for running smal-group discussons. Whenever possible, it is best to have co-leader
teams comprised of one mde and one femade. Thisis one of the rare opportunities for sudents of the
opposite sex to work together closely in anon-dating relationship, and the benefits are many.

The experience of working with a co-leader can aso become one of the most serious obstacles
in the program. For some peer leaders, a co-leader’ s differences can quickly get in the way of building
a bond. Even those co-leaders who initidly fee comfortable together may soon discover that ther
expectations will not al be met, thus creating a certain degree of tenson.

It is inevitable that in any cose rdaionship there will occasondly be misunderstanding,
disappointment, competition, jealousy, and anger. It's important to identify problems when they arise
and to get beyond them without threatening the co-leader bond. Better yet, co-leaders can take steps
to enhance the trust and respect between them which can prevent misunderstandings from erupting.

Co-leaders can decide on the best way to approach each other before a problem occurs. It's
useful to know what irritates co-leaders, to share expectations (hopes and fears) about the relationship,
and to anticipate the kinds of problems which create barriers.

When there is a conflict between co-leaders, it isimportant to spesk directly about the problem.
If a peer leader is tempted to complain to others about a co-leader’ s incompetence or strange habits,
then it is time for a face-to-face discussion before “talking behind your back” gets sarted. Co-leaders



can st adde aregular time to meet and talk each week 0 that it will not be as difficult to find the time
for this exchange when a conflict is apparent.

It is also important, when discussing a problem, to identify each co-leader’ srolein the problem
and to share responghility for making the working relaionship a better one. This includes learning to
give condructive criticism tactfully and how to receive it without getting defensive.

After ligening to a co-leader’s concerns, it would certainly be more useful to respond, “Thanks
for letting me know what’s on your mind; let’s try to work something out,” rather than “I don’'t know
what you're talking about; | do more than my share of thework asit is”

Working through conflict takes practice, patience, and a willingness on both sides to be honest
and thoughtful. Learning how to be clear and direct when communicating is not easy, but there are
many opportunities within the PGC program for thisto happen.

In their training class, peer leaders examine their vaues and attitudes on a variety of topics,
including peer relationships, boy-girl intimacy, drug and acohol use, academic pressures, and conflicts
with parents and other adults. They discuss common problems of adolescence and explore options for
solving them. They develop skits to illugtrate both the problems and dternative solutions.  As part of
learning how to lead discussons, they practice dating objectives, asking open-ended questions,
encouraging active participation by adl members of the group, thinking through problems and exploring
dternatives.

A second two-day midwinter retreat reinforces and extends their kills and gives them the
opportunity to share successes and concerns. They become better observers of what is happening in
groups, learning to andyze the roles being played, the nature of interactions among group members, and
the messages being conveyed by body language. They discuss issues of authority, hidden agendas, and
conflict, and practice ways to ded with them. They dso re-examine their own performance as peer
leaders, emphasizing the effect of the program on their attitudes, behavior, and hopes for the future, and
defining the ways in which they need to change.

Peer leaders and their faculty advisors dso participate in an exciting annua event sponsored by
the Princeton Center: the Urban Suburban Peer Group Connection Conference. This event brings
together 600 to 800 students and educators for aday of workshops, skits, and conversations organized
around atheme such as“A Cdebration of Diverdty.” The students are assgned to smdl groups that do
not include anyone dse from their own school, and they spend much of their time at the conference
interacting with this new group. Thear enthusasm is contagious, and they leave with new friends,
renewed energy, and new ideas for working with their own groups of ninth graders back home.

PROGRAM FOR FIRST YEAR STUDENTS

The program for first year students begins in late September with an dl-day retreat led by peer
leaders and supervised by faculty. Then, once each week from September until May, PGC co-leaders
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meet with groups of 10 to 15 younger students for a 45-50 minute class period during regular school
hours. Faculty coordinators and advisors observe the sessions, giving feedback to the peer leaders.
The learning objectives for Sudents are:

1. To identify and gppreciate the roles and responsbilities they have at school, a home, and
with thelr friends;

2. Toexamine vaues and understand how values affect relaionships with other people;

3. To become aware of and sengtive to the problems experienced by young people today,
and to learn how to find solutions that promote hedthy emotiond, physicd, and socid
development;

4. To improve communication skills, incdluding the &bility to express themsdlves dearly and to

ligen attentively;

To become more accepting of others and more respectful of differences,

And — extremely important to young people — to increase their salf-confidence and sense of

sf-worth.

o U

An important aspect of the PGC program includes reaching out to parents and encouraging their
increased involvement in the school-related activities of their children. The program sponsors a Family
Night attended by faculty, peer leaders, first year sudents, and their parents. This event has proven to
be a high point for participants and has been so successful that it prompted the Princeton Center to
expand its training programs to include a special series of conferences and workshops for parents,
formalized as the Parent Involvement Corps. At the PGC Family Night, parents, extended family
members, and even neighbors get a tagte of the training in communications and group dynamics that
educators and students have been given, and invariably ask for more. Perhaps the most popular activity
is the “Fishbowl,” where parents St slently in acircle around a group of students who discuss questions
raised by parents; then the groups trade places and parents talk about their concerns and their dreams
for their children, while the students listen. Both groups come away from this exercise with new respect
for each other, a better understanding of what motivates parents and young people to behave as they
do, and with increased resolve to spend more time together talking about their lives and sharing their
hopes for the future.

Teenagers need for socid bonding is, of course, fundamenta, especidly in large, often
impersond high schools where fedings of anonymity can overwhem young people.  This concern is
addressed in a series of PGC activities that are a regular part of the weekly class sessons.  For
example, avauable peer group activity looks a “Who has it harder in life. men or women?’ Students
explore the pressures and problems of being mae and femae from birth to old age in a debate-style
format; however, there is an interesting twist. When students who support one side of the argument
hear a member from the opposing Sde make a convincing statement, then they are obligated to switch
postions. Thus, students are frequently changing Sdes and learn the vaue of an open mind, an
gopreciation of different points of view, and the importance of active ligening.

This activity can dso be an important learning experience for parents who, when discussng a
controversia subject, learn to become less dogmatic and practice patience and tolerance for
differences.
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Evening socid events are dso an important component of the PGC experience.  Students
organize Peer Group Cabarets, olympiad activities, and beach parties — held indoors in the dead of
winter — to help them become more comfortable socidly, to learn how to get dong across typical clique
boundaries, and to develop an esprit de corps.

Hndly, at the end of the year, the senior leaders and their younger peers plan a specid closure
experience. They examine individud and group changes, share what they have learned and how they
can use the experience in other dtuations, and help each other through that last stage of a group’s
existence — Mourning/Morning — when they say goodbye to the past and welcome the future.

PROGRAM EVALUATION

According to one researcher who completed a year-long sudy of the program in deven public
and private schoolsin Atlanta, Georgia, the Peer Group Connection can help schools change in postive,
congructive ways as well as help young people cope with the persond changes and chdlenges in their
lives (Gaines, 1990). The program has been subjected to continua internd and externd evauations,
and the results for schoals, for educators, and for students are encouraging. According to an evauation
by the Educationd Testing Service in Princeton, New Jersey, schools that establish PGC can expect a
ggnificant reduction in the number and severity of disciplinary incidents, and they can anticipate an
improvement in attendance and in academic performance (Hannaway & Senior, 1989).

Teachers who serve as PGC coordinators and advisors aso benefit from the program. Thelr
evauations of the training they receive indicate that they have developed the skills needed to reach out
to today’s teenagers. They welcome the opportunity to build professond relationships, ending ther
isolation from their colleagues and mitigating their fedings of frustration. The energy and enthusiasm that
they carry away from training conferences conducted by the Princeton Center markedly reduce “teacher
burnout;” in fact, many teachers who serioudy considered leaving the professon find thet, by working
with each other and especidly with thelr sudents in new ways, their enjoyment of teaching increases.
They dso learn how to incorporate cooperdtive learning experiences into their academic classes,
regardiess of the subject that they teach. Principals report that these teachers become more voca at
faculty meetings, often taking on new initiatives with arenewed sense of commitment and drive.

Although PGC is especidly vauable for working with disaffected and high-risk teenagers, who
can be found in every high school in the country, its effectiveness is by no means limited to those groups.
On the contrary, it isa primary prevention model that works for all adolescents, including those who are
or seem to be well-adjusted, helping them devel op important socid and coping skills.

By encouraging students to establish hedthy relationships across the barriers of race, culture,
socio-economic background, and age, PGC can have a postive effect on the socid climate of a schoal.
Both the first year students and seniors set ambitious gods for themselves and expect more from each
other, thus encouraging more socidly responsive behavior in and outside of schoal.
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Findly, one of the most important outcomes of the PGC program derives from its modular,
replicable design. It is not only the three members of the faculty, nor the dozen or so seniors, nor even
the hundred or more incoming students who benefit from PGC in any sngle year. By acting in ways that
support everyone's efforts to grow, their example inspires others to behave in alike manner. Equaly
ggnificant, however, is the fact that they have been trained to pass aong to others what they have
learned a PGC conferences, retreats, and classes. Moreover, the entire system in which faculty,
seniors, and firg-year students function as teams can be multiplied as necessary throughout a school
smply by increasing the number of modules.

Faculty who have experienced two years of training with the Princeton Center are able to run
the PGC program in their schools, independently of the Center and with complete autonomy. In fact,
over 100 high schools that have started PGC since its inception have continued the program, and in
mogt cases, expanded it. Whileinitid funds to implement this program may come from a combination of
sources — including corporate and foundation grants — most schools pick up the ongoing cogts to run this
program once PGC becomes established. The exceptions include digtricts that have an outsde
corporate sponsor making along-term commitment to this primary prevention mode!.
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